This study examined the burnout levels of a broad crosssectional sample of primary school teachers (n=1657) from Qatar within the three domains of the burnout syndrome: Emotional Exhaustion (EE), Depersonalization (DP), and Personal Accomplishment (PA). Statistical analysis results indicated high levels of burnout reported by the participants (52.2%) within the core dimension of burnout -Emotional Exhaustion (EE) dimension, indicating a high level of emotional overextension and exhaustion. Relatively low levels of burnout in the Depersonalization (DP) and Personal Accomplishment (PA) dimensions were identified. Geographical data analysis discovered significant differences among primary teachers' burnout level and nationality, gender, educational levels, and years of teaching experience in one or more dimensions. Nevertheless, there were no significant differences reported with teachers' educational level in any of the burnout dimensions. The results of the study provide implications for teachers' well-being and professional development in Qatar.
Introduction
Teachers play a critical role in improving education quality and learning outcomes (OECD, 2005) . Previous studies have noted a positive impact of teachers' well-being on students' outcomes and achievement, and in cases of teachers' sick leaves and absenteeism, and burnout students' outcomes may be influenced (Bricheno, Brown & Lubansky, 2009; Klusmann et al. 2008; Maslach et al. 2001) . The internationally recognized challenge regarding teachers' shortages has caused a recruitment problem. It may also degrade the quality of classroom instruction due to the high level of teachers' turnover, and one factor that impacts the teacher workforce internationally is the high rate of burnout (Chang, 2009; Duan, Du & Yu, 2018; Judge et al. 2001; Santiago, 2002) . Over the past two decades, a growing body of international literature has examined teachers' wellbeing in terms of stress, burnout, and job dissatisfaction (Klusmann et al. 2008; Maslah, Schaufeli & Leiter, 2001; Yerdelen, Sungur & Klassen, 2016) . More specifically, previous studies suggested that among all levels of education, primary school teachers have reported higher burnout levels (Arvidsson et al., 2016; Paleksic, Ubovic & Popovic, 2015; Yerdelen et al., 2016) .
Qatar's government education system consists of four school levels: pre-school (age 3-5), primary (age 6-12, Grade 1-6), preparatory (Grade 7-9), and secondary levels (Grade 10-12). Primary level teachers occupy nearly half of the total number of teachers in Qatar (47.8%) (MDPS, 2015) . Primary education in Qatar is a female-dominated profession with an unequal gender distribution of 6316 female teachers (96.3%) and 243 male teachers (3.7%) in all primary government schools (MDPS, 2015) . In addition, there is a pronounced dependence on Arabic speaking expatriate teachers in government schools in Qatar due to the shortages of Qatari teachers (Qatari 29.4% and Expatriate 70.6%) (Ridge, Shami, Kippels, & Farah, 2014) . Over the past decade, a series of educational reforms were initiated by the Ministry of Education and Higher Education (MOEHE) to improve the "underachievement of Qatari students in math, science and English language at all levels" (Al-Emadi et al., 2015, p. 16) .
Concerning burnout in the context of Qatar's primary schools, with the extensive efforts by Qatar's leaders including changing the structure of the primary schools, establishing the curriculum standards and providing very high-quality school buildings and facilities, the role of teachers is critical to the successful implementation of education reform (Al-Emadi et al., 2014; Chaaban & Du, 2017) . Concerns were raised that primary teachers in Qatar were over exhausted because of the increased workload and changing goals of the educational reform (Al-Thani & Nasser, 2012) . However, little is known about the teachers' current situation, and thus, it is important to investigate primary teachers' well-being. Therefore, the purpose of this study is to examine primary school teachers' burnout levels in Qatar government schools and to gain insight into teachers' workplace conditions and perceptions of their jobs, which may provide sources for future initiatives to improve teachers' performance that would directly affect students' achievements and school competency.
Literature review
2.1 Burnout -definition and conceptual understanding Definitions of burnout vary without an explicit agreement. In this study, we define burnout as an individual negative psychological experience that is related to discomfort, dysfunction, or adverse consequences (Maslach, Leiter & Schaufeli, (2008) . Maslach, Leiter & Schaufeli, (2008) 's theoretical model is employed in the current study, which has identified three dimensions which have been confirmed as markers for burnout: Emotional Exhaustion (EE), Depersonalization (DP), and reduced Personal Accomplishment (PA). EE is viewed as the core domain of burnout and described as the feeling of wearing out, fatigue, losing of energy, always overwhelmed, stressed, and exhausted. DP is the change or shift in responses to others or clients such as depersonalization or an inappropriate attitude towards others. The reduced PA dimension is the negative self-evaluation towards oneself and one's achievements at work, indicating a low level of self-esteem. Maslach, Leiter, and Schaufeli (2008) identified different paths to burnout. First, enthusiastic and dedicated workers are the ones who experience burnout because they work with great effort in agreement with their ideals. This leads them to a stage of exhaustion and then cynicism when they cannot achieve their aspirations and what satisfies their ideals . Second, burnout is the final stage or the result of stressful job experiences extended over a period of time. Third, depersonalization is the first burnout dimension to occur, followed by reduced personal accomplishments, and then emotional exhaustion. An alternative way suggests that the burnout dimensions occur at the same time but independently. Another option may be that emotional exhaustion may be the first stage of burnout that leads to the development of the depersonalization dimension and then to the reduced personal accomplishments dimension. In general, a sequential link from emotional exhaustion to the depersonalization has been recognized. However, a subsequent link to the third dimension, PA, is varied and unclear (Maslah et al., 2001) .
Factors contributing to burnout
Researchers usually propose individual, contextual, or organizational factors as an explanation for teacher burnout (Chang, 2009) . The previous studies' findings of the individual factors, such as demographic variables (e.g., age, gender, years of teaching experience, teaching qualification, etc.) are not very consistent predictors of teachers' burnout (Chang, 2009 ). However, organizational factors, such as lack of autonomy, lack of administrative support, workplace environment, time pressure, showed more consistent results in increasing teachers' burnout (Chang, 2009; Scheuch, Haufe & Seibt, 2015) . Also, contextual variables, such as working hours, excessively large class sizes (Scheuch et al., 2015) , students' misbehavior, discipline problems, and crowded classrooms showed more consistent results in developing teachers' burnout and weakening the idealism of teachers' function (Chang, 2009) . Additionally, many work stressors such as demands on teachers, control over teachers' work, support for teachers, organizational change, and role conflicts or ambiguity were related to burnout .
Studies on teachers' burnout
Extensive studies have been conducted internationally to explore the prevalence of burnout among teachers and identified a relationship between specific demographic variables and the individual's burnout experience. Several studies showed varied results regarding burnout levels among primary teachers. Primary school teachers in North Dakota in the United States (Mowers, 2010) and Turkey (Ozan, 2009) reported moderate levels of emotional burnout. However, primary school teachers reported lower levels of burnout in countries such as, Sweden (Arvidsson et al., 201 ) , Serbia ( an elovic & Sto il kovic , 2015), the Republic of Srpska (Paleksic et al. 2015) , Turkey (Yerdelen et al., 2016) , Iraq (Soleman & Edrees, 2007) and Sudan (Gumaiha, 2012) .
Several studies found an effect of gender, level of education, or years of experience on teachers' burnout levels and others not. For example, some studies found significant differences in burnout levels in at least one burnout dimension between female and male teachers favoring females (Arvidsson et al., 2016; Kabadayi, 2015; Kokkinos, 2007; Maslach & Jackson, 1981) . However, other studies found that male teachers suffer from burnout more than females in one or more burnout dimensions (Al-Ayasrah & Abdel Rahman, 2013; Al-Farah, 2001; Gumaiha, 2012; Maslach & Jackson, 1981) . In contrast, several studies found no significant differences between female and male teachers within the three burnout dimensions (Bakhit & Hassan, 2011; Dbaby, 2012; El-Omari & Freihat, 2011; Ozan, 2009; Paleksic et al., 2015) . egarding the nationality, very few studies explore the effect of teachers' nationality, whether local or foreigner, on their burnout levels. Al-Farah (2001) studied 122 special education teachers in Qatar and found that non-Qatari teachers suffered significantly higher than Qatari teachers. In contrast, Al aroudi's (2015) study on 330 university teachers in Saudi Arabia found that local teachers (Saudis) scored higher levels of burnout within the EE and DP than foreign teachers (non-Saudis). However, both Saudi teachers and non-Saudis had relatively the same moderate level of PA burnout.
Concerning the teacher's level of education, some studies reveal a correlation between higher educational degrees and higher levels of Emotional Exhaustion (EE) and reduced personal accomplishments (Maslach & Jackson, 1981) . However, several studies showed no significant effect of the educational level on any of the burnout dimensions (Al-Frehat & Al-Rabadi, 2010; Al-Mashikhy, 2013; El-Omari & Freihat, 2011; Gumaiha, 2012) .
Although some studies showed no main effect on the teachers' years of teaching experience (Al-Frehat & Al-Rabadi, 2010; Dbaby, 2012; El-Omari & Freihat, 2011; Gumaiha, 2012; Hammett, 2013; Kabadayi, 2015; Soleman & Edrees, 2007) , Al-Mashikhy (2013), Kokkinos (2007) , Paleksic et al., (2015) found that the more experienced teacher, the higher the burnout level in at least one of the burnout dimensions. On the other hand, many studies showed that the younger the teacher or, the less experienced the teacher is, the higher the level of burnout in at least one of burnout dimensions (Goddard & Goddard 2006; Hammett, 2013; Kabadayi, 2015; Maslach & Jackson, 1981) .
In summary, although teachers' burnout is not a new topic, results of previous studies remain inconclusive, without clear patterns on demographic variables such as gender, age, nationality, level of education, experience, as predictors of teachers' burnout. This suggests that societal and social context is an important factor influencing teachers' ob satisfaction or burnout (Chaaban & Du, 2017) . In particular, in Qatar, it deserves research attention due to the constantly ongoing educational reforms in Qatari governmental primary schools. Therefore, this study aimed to explore teachers' burnout levels in Qatar by answering the following research questions: 1) How do Qatari primary governmental school teachers report on levels and types of (psychological) burnout they have experienced? 2) How does the level of (psychological) burnout vary according to gender, nationality, level of education, and years of teaching experience?
Research methods

Participants
Participants of the study were teachers from Qatari primary governmental schools, which takes up nearly half (47.8%) of the total number of teachers working at all levels of government schools in Qatar (MDPS, 2015) . The questionnaire survey was administrated online via Survey Monkey, and the link was sent to all teachers working in governmental primary schools via an invitation email from a Ministry of Education and Higher Education (MOEHE) platform. The total population of primary teachers is 6559 distributed among 103 primary government schools (96% female, n= 6316; 4% male, n=243), working in 103 governmental primary schools (50 are for girls and 53 for boys) (MDP, 2015) . A total of 1657 participants responded and completed the questionnaire. The valid response rate was roughly 25%, which leads to (+-) 2% sampling errors. Both the MOEHE and Qatar University ethically approved the study. Demographic data are shown in Table 1 . 
Research design and data collection
A quantitative approach was employed in this study to gain insight into teachers' self-reported level of burnout, using a questionnaire survey which is an often-used method in the study of teachers' well-being (Scheuch et al., 2015) .
The Maslach urnout Inventory-Educators Survey (M I-ES) was used as the data collection instrument. The M I-ES is regarded as the most widely and extensively used instrument in measuring burnout (Alu a, lanch & arci a, 2005; Chang, 2009). The instrument was developed in 1981 (Maslach & Jackson, 1981 ) and further developed with revision without changes in the domains and items .
The MBI-ES consists of 22 items in total and three subscales, which are the three components of the burnout syndrome. The Emotional Exhaustion (EE) (nine items) describe feelings of wearing out or loss of energy. The Depersonalization subscale (five items) describes the negative shift attitude towards students. The Personal Accomplishment subscale (eight items) describes the positive response toward oneself and one's successful personal achievements in work. The items are based on a 7-point frequency rating scale, ranging from "never" (0) to "every day" ( ). The questionnaire has been implemented in Omani, Saudi, Iraqi, Algerian and Jordanian schools with a reliability coefficient above 0.70 (Al-Ayasrah & Abdel Rahman, 2013; Al-Farah, 2001; Dbaby, 2012; El-Omari & Freihat, 2011; Soleman & Edrees, 2007) .
Validity and Reliability of the instrument in an Arabic context
Content validity
The English version of the MBI-ES was translated into Arabic. The translated version was compared to Arabic versions previously translated in the above-mentioned studies and also validated by three professors in the field of psychology who speak both English and Arabic. Since the term burnout has been perceived differently among people and in order to minimize the sensitive effect of one's beliefs or prospects of such a concept, the scale manual emphasizes that the participants should not be informed that the MBI is a burnout measure. Instead, "the scale should be presented as a survey of jobrelated attitudes and not be linked to burnout in any way" (Maslach et al., 1997, p. 196 ).
Constructive validity
The 22 items were subjected to the confirmative factor analysis using principal components analysis as the extraction technique, followed by the Varimax rotation method to ensure the constructive validity of a survey with the three factors for measuring Burnout of Primary Teachers (Emotional Exhaustion, Depersonalization, and Personal Accomplishment .00 also indicates that the data are appropriate for factor analysis, and then confirmative factor analysis with rotation was performed. Factor loadings were estimated using primary component analysis, and rotations were performed using Varimax method. Three constructs have Eigenvalues greater than 1, and the remaining constructs with Eigenvalues less than 1 are ignored. (Hasan, M. and Fong, S., 2014). The results are as presented in Table 2 . Table 3 shows the rotated factor matrix for Burnout of Primary Teacher and the questionnaire items used to measure the three factors of Burnout of Primary Teacher. As shown in Table 3 , the items now are loaded well on their respective factors. Table 3 presents the results of the three factors. Items (1-9) making up the first factor and addressed the Emotional Exhaustion with loading between 0.383-0.813. These nine items accounted for 19.223% of the variance. The second factor addressed Depersonalization in items (10-14) and had loading between 0.655-0.631. These five items accounted for 18.57% of the variance. The third factor, Personal Accomplishment, had items (15) (16) (17) (18) (19) (20) (21) (22) and loading between 0.432-0.723 with 16.73% of the variance. The total survey explained 54.53% of the variance. The results in Tables (2 & 3 ) present that the Burnout of Primary Teacher questionnaire has a good validity.
Reliability
To ensure instrument reliability, internal consistency for the instrument was measured using the Cronbach-alpha coefficient. The result shows that (with participants N= 1657) the Cronbach-alpha coefficient for EE factor= 0.899, for DE= 0.777, and for PA= 0.809. Based on these values, the instrument is valid, and the internal consistency coefficients are approximately similar to those reported in the initial study by Maslach and Jackson (1981) with human service workers as participants (Cronbach-alpha coefficient for EE =0.89, for DP=0.77, and for PA= 0.74, respectively).
Analysis and results
Descriptive statistics, including means, standard deviations, and frequencies were calculated for each domain individually using the Statistical Package for the Social Sciences software (SPSS) 25. Independent-samples T-test was conducted to compare the means of demographic characteristics, including gender and nationality on the three burnout dimensions, and also One-way ANOVA was conducted to compare the means of level of education and years of teaching experience.
Question one
To answer question one, "How do Qatari primary governmental school teachers report on levels and types of (psychological) burnout they have experienced?" each subscale is measured according to the guidelines in a scoring key made by the scale developers (Maslach, 1997 
Question two
To answer question two, "How does the level of (psychological) burnout vary according to gender, nationality, level of education, and years of teaching experience? a t-test and ANOVA were used.
Teachers' reported burnout level by gender
In order to explore the significant differences between male and female on the three burnout dimensions, independent-samples t-test was used. Table 6 presents results of a t-test. Descriptive statistics shows that female teachers scored higher level of burnout on the three burnout measures; EE, DP, and PA (M = 29.01, SD = 13.88; M = 5.97 SD = 6.90 and M = 41.38, SD = 6.76, respectively) than male teachers (M = 26.84, SD = 13.84; M = 5.74, SD = 6.32 and M = 41.55, SD = 6.58, respectively). T-test results shows that the EE burnout levels was significantly different between female and male teachers at α =0.05, (t= 3.146, p <.002). However, no significant differences were noted between female and male teachers on the DP burnout levels (t = 0.649, p = .516), and the PA burnout levels (t = -.0521, p = .602). Table 7 presents results of t-test to determine the differences between teachers' nationality on the three burnout dimensions. Teachers' nationality is divided into two levels: Qatari and Non-Qatari teachers. Qatari teachers scored significantly higher level of burnout within the three burnout measures compared to Non-Qatari at α= 0.05. For EE, (M = 34.88, SD = 13.70; M = 25.11 SD = 12.91, respectively, t =11.81, p= 0.00). For DP, (M = 8.26, SD = 7.95; M = 4.81, SD = 5.97 respectively, t= 6.68, p= 0.000) and for PA, (M = 39.66, SD = 7.68, M = 24.42, SD = 6.03 respectively, t=7.37, p=0.00). Table 9 presents the results of a one-way ANOVA to determine the differences among teachers based on their years of teaching experience on the levels of burnout dimensions. Teachers' years of experience are divided into three levels: less than 5 years, between 5 and 10 years, and more than 10 years of teaching experience. F-test and LSD post hoc test show that, teachers with less than 5 years of experience and teachers with more than 10 years of experience scored higher in their EE burnout levels [M = 28, SD = 13.27; and M = 28.91, SD = 14.28, respectively) than teachers with experience between 5 and 10 years (M = 26.85, SD = 13.67 , F (2, 1654) = 3.354, p =0.035)]. ANOVA results also show that there are no significantly differences among teachers' years of experience on DP and PA burnout levels [F (2, 1654) = .431, p =0.650, F (2, 1654) = .052, p =0.950) respectively ] 
Teachers' reported burnout level by nationality
Teachers' reported burnout level by educational backgrounds
Teachers' reported burnout level by years of teaching experiences
Discussion
This study examined the burnout levels of a broad cross-sectional sample of primary school teachers (n=1657) from Qatar within the three domains of the burnout syndrome: Emotional Exhaustion (EE), Depersonalization (DP), and Personal Accomplishment (PA). Statistical analysis results indicated high levels of burnout reported by the participants (52.2%) within the core dimension of burnout -Emotional Exhaustion (EE) dimension, indicating a high level of emotional overextension and exhaustion, but relatively low levels of burnout in the Depersonalization (DP) and Personal Accomplishment (PA) dimensions. Geographical data analysis results revealed significant differences between primary teachers' burnout level and gender, nationality, educational level, and years of teaching experience in one or more dimensions. Nevertheless, no significant differences were found with teachers' educational level in any of the burnout dimensions.
The high level of EE burnout found aligns with previous studies conducted with primary school teachers such as Dbaby's (2012) study on primary school teachers in Algeria and different school levels in Jordan (Al-Ayasrah & Abdel Rahman, 2013; Al-Frehat & Al-Rabadi, 2010; El-Omari & Freihat, 2011) . The mean score of the EE burnout was found to be higher than those reported on primary school teachers in different countries such as Iraq (Soleman & Edrees, 2007) , Sudan (Gumaiha, 2012) , Sweden (Arvidsson et al., 201 ) , Serbia ( an elovi & Sto il kovic , 2015), North Dakota in the United States (Mowers, 2010) , Turkey (Ozan, 2009; Yerdelen et al., 2016) , and the Republic of Srpska (Paleksić et al., 2015) .
Many factors could be related to teachers' burnout. One of the major assumed reasons is low salaries and income for teachers (Al-Ayasrah & Abdel Rahman, 2013; Dbaby, 2012) . In addition, pupils' attitudes, behavior, and motivation have been found as causes that may lead to teachers' stress and burnout (Burke & Greenglass, 1993; El-Omari & Freihat, 2011) . This is relevant to Qatar with a high rate of unmotivated students and an urgent need to motivate children (The QNDS, 2011). Students' low motivation in classes can generate stress and frustration for teachers with their lack of attention and disruptive behavior (Chaaban & Du, 2017; Du, Chaaban & ALMabrd, 2019; Nasser & McInerney, 2014) .
Another factor that may have a significant effect on primary teachers' burnout levels in Qatar is numerous changes in the educational system. Organizational change may affect teachers' well-being and cause stress and reduced work satisfaction due to the increased workload and changed goals (Arvidsson et al., 2016; Chaaban & Du, 2017) . In Qatar, teachers are under pressure and feeling unsure of how to meet the goals of the curriculum and the national professional standards for teachers (Al-Thani & Nasser, 2012) . Other factors identified by teachers in a change process such as lack of resources and collaboration among teachers, rigid administrative practices (Chaaban & Du, 2017; Du, Chaaban & ALMabrd, 2019) may also add to their stress. This indicates that educational change and reforms should consider the time teachers need to adjust in order to increase the chance to succeed since teachers' motivation and well-being is highly essential (Du, Chaaban & ALMabrd, 2019) .
The mean scores of the DP reveal low levels of burnout that is in line with several studies (Arvidsson et al., 2016; Gumaiha, 2012; Mowers, 2010; Paleksic et al., 2015; an elovi & Sto il kovic , 2015; Soleman & Edrees, 2007; Yerdelen et al., 2016) . In addition, the low PA burnout level found to be lower than those reported by primary school teachers in Algeria (Dbaby, 2012) and Turkey (Ozan, 2009) . The mean score of the PA was found to be lower than results from previous studies on primary school teachers in Australia (Goddard & Goddard, 2006) , Algeria (Dbaby, 2012) , Turkey (Ozan, 2009 ), Iraq (Soleman & Edrees, 2007) , Sudan (Gumaiha, 2012) , Sweden (Arvidsson et al., 201 ) , Serbia ( an elovi & Sto il kovic , 2015), Turkey (Yerdelen et al., 2016) and the Republic of Srpska (Paleksic et al., 2015) .
Although participants in this study showed high levels of EE burnout, there are notable low levels of burnout in the other two dimensions, DP and PA. Interestingly, across a wide range of examinations of burnout syndrome, it can be argued that the EE burnout is strongly correlated to the DP or cynicism dimension of burnout syndrome . However, the results of this study revealed that participants had high levels of burnout in the EE but low levels in the DP dimension. This case of "incompatibility" (Maslach et al., 2008, p. 99) between EE and DP are found in other studies (Goddard & Goddard, 2006 ) that could be explained in two ways. Firstly, it has been reported that some teachers may have "feelings" of burnout in which they feel emotionally exhausted, drained, or wearing out but they may still feel satisfied, efficacious about teaching tasks, and have a positive attitude towards students (Chang, 2009; Du, Chaaban & ALMabrd, 2019) . Secondly, the accumulated empirical evidence suggests that burnout is a process that gradually develops across time (Maslach & Leiter, 1996; Schaufeli & Peeters, 2000) , in which the EE is recognized as the first stage of the burnout process while the DP or the negative attitudes towards students is the second stage (Schaufeli & Peeters, 2000) . Therefore, the results of this study may support the developmental model that suggested that each dimension of burnout leads to the development of the other starting from the EE toward the PA. Besides, a strong predictor of future individual change is anticipated in which the two domains may move towards consistency over time . This means that early notice of stress and burnout might help to improve their job satisfaction (Duan, Du & Yu, 2018; Du, Chaaban & ALMabrd, 2019) and prevent the prevalence of the syndrome.
Results from this study indicate that female teachers reported high levels of EE burnout while male teachers were at a moderate level. However, there is no difference between females and males in the other two dimensions of burnout; both are within the low levels of DP and PA burnout dimensions. The female over male on reported EE burnout was inconsistent with the results in the initial study that developed the burnout inventory (Maslach & Jackson, 1981) . The literature remains elusive whether gender has an effect on teachers' stress and burnout. While some studies revealed that female teachers tend to be affected by emotional exhaustion more than male teachers (Arvidsson et al., 2016; Kabadayi, 2015; Kokkinos, 2007) , some studies report that male teachers are more emotionally drained than female teachers (Al-Ayasrah & Abdel Rahman, 2013; Al-Farah, 2001; Bricheno et al., 2009; Gumaiha, 2012) , and other studies found no effect of the gender variable on the burnout level (Bakhit & Hassan, 2011; Dbaby, 2012; El-Omari & Freihat, 2011; Ozan, 2009; Paleksic et al., 2015) . Previous literature did not corroborate a pattern of gender and burnout level, and there are no previous studies in Qatar that provided reasons for gender differences.
Teachers' nationalities in this study showed a significant difference between Qatari and non-Qatari teachers within the three dimensions of burnout. Qatari teachers scored remarkably higher levels of EE burnout than non-Qatari teachers. Many studies have shown that low salaries lead to elevated burnout levels. However, that was not the case in this study. Some reports revealed that Qatari teachers are the highest paid in the Arab world. Additionally, Qatari teachers have several bonuses and allowance for the years of experience, qualifications and for the gained points from the evaluation at the end of the year yet the burnout level is still high, and the schools in Qatar suffer from high rate of shortages of both female and male Qatari teachers (Alkhateeb, 2013; Ridge et al., 2014) . This result may be related to the low respondent rate of Qatari teachers (30.5%). Although non-Qatari teachers reported lower burnout levels than Qatari teachers, the reported moderate burnout level still deserves attention because they take up 70.6% of the teacher population. Although non-Qatari teachers earn higher salaries than what is usually earn in their home countries, they confront several challenges in Qatar, such as unstable job contracts (Ridge et al., 2014) and lack of respect from Qatari students (Al-Mohannadi & Capel, 2007) . In relation to previous studies, Aljaroudi (2015) reported similar results in that the Saudi teachers scored higher levels of burnout than non-Saudis. Nevertheless, Al-Farah (2001) found that non-Qatari special education teachers suffered from burnout more than Qatari teachers. On the other hand, Al-Mohannadi and Capel (2007) found that Qatari and non-Qatari physical education teachers scored relatively the same levels of stress. The difference regarding burnout and nationality gives insight that this area should be further researched. The general lack of agreement on comparing teachers' burnout reported by local and expatriate teachers calls for more attention in future studies to obtain more evidence and to explore reasons through qualitative data.
The current study reports no significant differences between the three education levels of teachers and their burnout level. This outcome is inconsistent with the results of Maslach and Jackson's study (1981) and Hammett (2013) , who found that the higher the level of education was associated with the higher the level of EE burnout. Also, Maslach and Jackson (1981) and Tashtoush et al. (2013) revealed that the higher teachers' educational level, the higher the EE burnout. Nevertheless, several studies found no notable differences in the three dimensions' results of the three teacher groups in previous studies (Al-Frehat & Al-Rabadi, 2010; Al-Mashikhy, 2013; El-Omari & Freihat, 2011; Gumaiha, 2012) . This indicates a lack of agreement in the current literature with the original studies, which suggests a need for more studies to validate this aspect.
Results show that both novice (less than five years of teaching experiences) and experienced teachers (between five and ten years, and more than ten years of teaching experiences) reported high levels of EE burnout. Previous studies do not show a clear pattern regarding this aspect. While several studies espouse the argument that the burnout most of the time accrued in the early stage of teachers' ob ( oddard & oddard, 200 ; Kabadayi, 2015; Maslach & Jackson, 1981) , some studies contradict this observation and asserts that the burnout tends to be related to their job satisfaction (Duan, Du & Yu, 2018) and occur later in teachers' work-life (Al-Mashikhy, 2013; Kokkinos, 2007; Paleksic et al., 2015) .
In addition, several studies reveal that teachers' years of experience had no effect on teachers' burnout levels (Al-Frehat & Al-Rabadi, 2010; Dbaby, 2012; El-Omari & Freihat, 2011; Gumaiha, 2012; Hammett, 2013; Kabadayi, 2015; Soleman & Edrees, 2007) .
In Qatar, the ongoing substantial educational reform may impact both novice and experienced teachers. The experienced teachers who have more than ten years of teaching experience may find it difficult to cope with the organizational changes and reform demands such as digital technology use and its implications on the curriculum and pedagogical practices comparing to their teaching lives before the reform. For novice teachers, they began teaching during the reform in which the job demands are high, and they may not be prepared to deal and cope with stress (Chaaban & Du, 2017) .
The study has several limitations. First, data sources of the study are mainly relying on a self-reported questionnaire survey, although it provides an overall picture of the government primary school teachers' burnout situation in Qatar, reasons of these patterns may have been better explained through in-depth qualitative interviews. Further, the results of the study may be compared with other perspectives; for example, school administrators, leaders, and students. In addition, although the study received a significant number of respondents, the distribution was uneven. For example, only 30% of the Qatari teacher population responded. Moreover, the differences in the results of the current study and other studies may be due to many other different individual and organizational factors. Since the current study's sample and analysis are limited to primary school teachers, it deserves future attention to include a broader group of teachers beyond governmental primary schools. Also, studies to better understand how work environments can help teachers better cope with their challenges will also bring further insights into the field.
Conclusion
To summarize, there were significant differences between primary teachers' burnout level and demographic variables such as gender, nationality, and teaching experience. However, no significant differences found between the burnout level and teachers' level of education. In general, only if teachers maintain healthy mental and emotional states and strive to identify and effectively cope with various job stressors and when school administrators provide teachers with continuous and comprehensive support from their first year of teaching, they are likely to hold positive attitudes towards the profession, provide their students with a caring and nurturing learning environment, and become active participants in the improvement of curricular, assessment, and pedagogical practices at their schools.
